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The Fund-level theory of change set out how young people would be supported predominantly
through the provision of intensive and tailored one-to-one support and careers education,
information, advice, and guidance. Young people had diverse support needs and the programme
designed by each Careers Hub was bespoke to these, while containing a core of common
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Evidence drawn ffom existing literature and comparable national data indicate that the
outcomes far exceed what might be expected for the groups receiving support: for example,

the most recent national data shows that 82.6% of all young people sustain their education,
apprenticeship or employment destinations. 5
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Overall, the evaluation shows the Fund has been effective in supﬁorting
young people into sustained and good quality post-16 destinations.
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This evaluation collected pupil survey data over three waves (baseline, before they started on
the projects, midline, and endline after they had moved into their post-16 destination). As well as
surveys, interview data, management information and destination data were collected to track
progress over time, based on a theory of change framework which closely defined what each
project was designed to achieve in terms of improved pupil outcomes.
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P “r m*nta h*ath was not always medically diagnosed, and pupils were not always externally
supported by community mental health teams. Pupils experienced high anxiety and low
confidence and self-esteem, as well as poor mental health, which had an impact on their ability
to attend and participate in school and project activities. Persistently absent pupils had reduced
contact time with teachers, support staff and careers services, meaning that they were less likely
to achieve good grades and transition to ‘good’ destinations.

Int erpes “na ¢’ nf bta andicha n'n 1 ve dyna~1g were also encountered in delivery.
There were difficulties in ensuring Thal ‘5eneric’ careers information sessions were sufficiently
interesting and engaging for a diverse group of young people with different interests and
ambitions.

Pupils in the projects often faced ~wt'p ¢ d«; adranfa i . This included emotional and
behavioural barriers, additional support needs requirir‘fg adaptations to approaches and
materials, systemic racism, undiagnosed SEND, difficult home contexts (with a lack of parental
engagement or support) or faced issues with public transport (lack of access, affordability, or
lack of confidence.
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/ careers coaches and project workers focused on getting to know
young people, building relationships over time, to understand
their barriers to progression. This meant responding to their
needs and advocating on their behalf with employers and
education providers.





https://explore-education-statistics.service.gov.uk/find-statistics/16-18-destination-measures 
https://explore-education-statistics.service.gov.uk/data-tables/permalink/a719264d-c4bb-4c63-29d3-08dc6efa3562
https://explore-education-statistics.service.gov.uk/data-tables/permalink/794cfab9-cf0f-4533-29d4-08dc6efa3562
https://assets.publishing.service.gov.uk/media/60c36f0cd3bf7f4bd11a2326/GCSE_Attainment_and_Lifetime_Earnings_PDF3A.pdf
https://explore-education-statistics.service.gov.uk/find-statistics/key-stage-4-destination-measures

